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Abstract 
This research was aimed to solve students’ writing problem in narrative text by using 
graphic organizer on class XI IPS 1 of SMA Santo Fransiskus Asisi Pontianak in 
academic year 2016/2017. It was focused on determining the generic structure. The 
research design of this study was classroom action research. The 39 students of class XI 
IPS 1 were participating in this research. The researcher observed the students’ 
improvement in writing by collecting data through observation checklist, field notes and 
achievement test.  It was obtained from observation checklist that most of the students 
showed better attention in learning narrative writing using graphic organizer while the 
teacher was encouraging them to write. Based on field notes, it was discovered that the 
students can write the narrative text by having brainstorming and being guided on 
graphic organizer itself. After administered achievement test, the teacher found almost of 
the students can write the whole story by noticing the text organization and vocabulary 
choice. In the 2𝑛𝑑cycle, the researcher found that, the students could use graphic 
organizer to organize sequence of actions by using simplified questions which are related 
to the plot. From all of the result, it can be inferred that graphic organizer improves 
students’ narrative text writing. 
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Writing is the expression of language 
that is used to convey and explain idea in the 
form of letter, symbol and word to the reader. 
According to Harmer (2007), writing has to 
be taught although almost all human being 
grow up speaking with their first language. 
Along with speaking, writing as productive 
skill has important role in students’ 
educational development. Based on the 
Kurikulum Tingkat Satuan Pendidikan 
(KTSP) for writing competency of eleventh 
grade of senior high school student in English 
subject, one of the basic competences is 
focusing students to write the paragraph of 
narrative text.  
Unfortunately, based on pre-research in 
class XI IPS 1 of SMA Santo Fransiskus Asisi 
by observing the class and interviewing the 
teacher, the researcher found that almost of 
the students were often confused about 
making good paragraph of narrative text.  
Apparently, students got confused in 
organizing the content in planning stage, 
especially determining the generic structure 
and main elements of the story.  The students 
only copied and re-wrote some parts of the 
text as they thought as the main part of the 
story.  Moreover, the sentences that had been 
written by the students did not give any clear 
and meaningful intention. As the result, the 
plot had gaps that confused the readers about 
the sequence of actions in the story. 
During the teaching learning process, the 
students seemed unmotivated in composing 
their own writings. As the result, students did 
not really understand the plot of narrative text 
that has been assigned even though teacher 
has told them the whole content of the story. 
 To eliminate this problem, the teacher 
is supposed to have appropriate technique or 
media to solve the narrative writing problems 
According to the cognitive theory (Ausubel 
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in Olszak, 2014), graphic organizer can be 
used in various learning which can intensify 
students’ learning and retention of unfamiliar 
material especially in writing. As visual 
representation of information in the text 
(Jiang & Grabe in Manoli, 2012) graphic 
organizer was seen as attractive learning 
technique. 
 Graphic organizer is visual 
representation of knowledge that structures 
information by arranging important aspects 
of a concept or topic into a pattern using 
labels. It is usually a one-page form with 
blank areas with related ideas and 
information in the form of chart, a map or a 
diagram (Adu-Gyamfi et al, 2014). Hoiri 
(2010:3) state that it is difficult to write 
concept in our brain. By using graphic 
organizer, hopefully the students can concept 
the story, so it is easier for the students to 
understand and determine the generic 
structure of the narrative text that has been 
assigned.  
Throughout literature, there are several 
types of graphic organizer. Vekiri in Manoli 
(2012) state that there is no consistency in the 
classification system of graphic organizers 
and, as a result, the same terms may be used 
with different meanings from one study to 
another. Basically, most of them fall into 
basic categories, they are: cyclical organizer, 
hierarchical organizer, conceptual organizer 
and sequential organizer. The most 
appropriate model to be used in this research 
is sequential organizer. 
 
 
Picture 1. Sequential Organizer 
Sequential organizer helps in collecting 
several events in the story given. The boxes 
and the lines represent the main information 
or events which are needed to generate the 
story. The lines which purpose as connectors 
assist students to make easy when they are 
organizing the plot from the beginning until 
the end. During filling the boxes, students list 
the events which reflect the essence of text 
(Mastermind Group, 2001). The graphic 
organizer was created to be colorful, 
collaborated with other teaching aids. 
Hopefully it can lead the students to 
understand the main structure of narrative text 
in enjoyable way. 
During the research on the elevent grade 
of SMA Santo Fransiskus Asisi Pontianak, 
the researcher focused on the use of graphic 
organizer in improving students’ narrative 
text writing. Hopefully it can lead the students 
to understand the main structure of narrative 
text in enjoyable way. 
 Based on the research background 
above, the researcher formulates the research 
problems: (1) how can graphic organizer help 
students to brainstorm the characters of the 
story? (2) How can graphic organizer improve 
students’ understanding about the setting of 
the story? (3) How can graphic organizer 
improve the process of organizing the 
sequence of actions of the story? 
Based on the research problems above, 
the purpose of this research are: (1) to know 
how graphic organizer can help students to 
brainstorm the characters of the story, (2) to 
know how graphic organizer can improve 
students’ understanding about the setting of 
the story, (3) to know how graphic organizer 
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can improve the process of organizing the 
sequence of actions of the story. 
In the end of the study, the researcher 
assumes that graphic organizer technique can 
improve students’ narrative text writing 
especially students in the class XI IPS 1 of 
SMA Santo Fransiskus Asisi Pontianak. 
 
 
RESEARCH METHODOLOGY 
 In this research, researcher decided 
to conduct the classroom action research 
(CAR). CAR is any systematic inquiry 
conducted by teacher researchers, principals, 
school counselors, or other stakeholders in 
the teaching/learning environment to gather 
information about how their particular 
schools operate, how they teach, and how 
well their students learn (Cresswell, 2012). It 
means that CAR is aimed at overcoming 
problems in teaching learning process in 
order to improve educational practice. 
According to Kemmis & Mc Taggart in 
Burns (2010), classroom action research has 
cyclical process which involves some phases 
of planning, acting, observing, and reflecting.  
It is normal for a project to go through two or 
more cycles in an iterative process. The 
research design of CAR in this study is a 
collaborative classroom action research. 
Collaborative action research is a process that 
enables teachers: (1) to improve students 
learning, (2) to improve their own practice, 
(3) to contribute to the development of their 
own profession, and (4) to overcome the 
isolation commonly experienced by 
classroom teachers. In carried out the study, 
the researcher needs collaborator who is the 
registered as English teacher in SMA Santo 
Fransiskus Asisi to use graphic organizer in 
teaching writing on narrative text.  
There are four phases in conducting this 
research, they are: (1) planning, (2) acting, 
(3) observing and (4) reflecting (Burns, 
2010). The following activities in the action 
planning were consisted of designing the 
lesson plan, preparing the model of graphic 
organizer, preparing writing materials and 
determining criteria of success. 
In acting phase, the researcher carried 
out acting phase based on lesson plan 
prepared in planning phase. The researcher as 
teacher taught the students through graphic 
organizer while the registered English 
teacher  monitored the teaching and learning 
process by using field notes and observation 
checklist. 
The participant of this research was the 
students of class XI IPS 1 of SMA Santo 
Fransiskus Asisi Pontianak in academic year 
2016/2017. The teacher acted as observer 
while the researcher acted as collaborator. 
The qualitative and quantitative and 
quantitative data were analyzed by the 
researcher. The qualitative data were 
analysed by describing the process of the 
classroom action research. It was in the form 
of non-test description of teaching learning 
process on the observation checklist and field 
notes. It showed the progress of the teaching 
and learning activity. Meanwhile, the 
quantitative data were taken from the 
students’ narrative writing test. It was in the 
form of achievement test. The data were 
analyzed by assesing students works using 
scoring rubric. It contains assessment 
guidelines and standard minimum criteria to 
see the percetage of students who passed the 
test.  
The researcher and the teacher evaluated 
the teaching-learning process that had been 
done by using graphic organizer. In this step, 
they analyzed the information from 
observation checklist, field notes, and also 
the students’ achivement test. The researcher 
and the teacher created a new plan for the 
next cycle if the improvement had not 
reached. 
 
  
 
Diagram 1. The Phases of Classroom Action Research by Kemmis and Mc Taggart cited 
in Burns (2010) 
 
RESEARCH FINDINGS AND 
DISCUSSION 
 
Research Findings  
The research was conducted at SMA 
Santo Fransiskus Asisi Pontianak in 
academic year 2016/2017 in May  2017. It 
was done in two cycles which spent two 
meetings for each cycle.  During applying the 
cycles, the researcher and collaborator 
cooperated to record all the process actually 
happened in the classroom using field notes 
and observation checklist.  The material that 
was used in this research was recount text. 
The aim of teaching technique that was 
implemented in this research was to improve 
the use of simple past tense in writing 
recount text.  
Based on the result of observation, 
interview, and the analysis of students’ 
writing assessment, students’ understanding 
about the generic structure of narrative text 
was improved by the implementation of 
graphic organizer. However after observing, 
it was found that the 1𝑠𝑡  cycle was not 
satisfying and still needed much effort to 
accomplish the goal. Of all the students who 
have done the task, there were 49% students 
cannot pass the standard minimum score. 
Based on the observation, it was found that: 
(1) The students were still confused in 
determining the beginning of the story 
because they were not familiar with the 
vocabulary and the story itself; (2) They also 
need to learn more about conjunction to 
make the sequence of actions presented well. 
Some of the students were also confused in 
capitalizing some words; (3) Some of the 
students also did not finish in writing the 
resolution because less of time; (4) The 
students had less attention in almost of  the 
questions because the atmosphere of the class 
was very uncomfortable. The temperature 
was very hot; (5) The students were confused 
and had less of time in organizing the 
complication and resolution. They used the 
words that appeared in the story directly. 
Then, the teacher and observer decided 
to continue the action in the 2𝑛𝑑  cycle. The 
teacher would try to use some new ideas to 
solve the problems found during the acting 
stage. This covers the following aspects: (1) 
The teacher gave different kind of story and 
explained more about unfamiliar word; (2) 
The teacher elaborated material of 
conjunctions and capitalization; (3) The 
teacher should manage the time as good as 
  
possible by directly explain the story given; 
(4) The teacher asked students to open the 
windows wider and asked students to stay 
still in their chairs; (5) The teacher used 
simplified questions to helps students 
exploring the sequence of action. 
 
 
Picture 2. Student's Work using Graphic Organizer
Then the 2𝑛𝑑  cycle was conducted to 
improve students’ progress. After conducted 
the observations during this cycle, the 
researcher got some findings. Firstly, from 
the previous cycle, students already can 
brainstorm the characters and understand the 
setting using graphic organizer. Therefore, 
students could do it well in  2𝑛𝑑  cycle. 
Students were helped by using graphic 
organizer along with pictures and guided 
questions like previous cycle. They actively 
discussed it together and sometimes asked 
the teacher to translate some adjectives such 
as: iri, dengki, boros. Furthermore, the 
  
students also gave feedback through 
questioning. Some of them asked the teacher 
whether they can give other supporting 
characters or not. They were interested to ask 
various kinds of questions. 
Secondly, to make students pay attention 
to put conjunctions in their writing tasks, the 
teacher took some of students’ writing task 
which had been submitted in previous cycle. 
She helped students in adding some 
conjunction in some part of students’ writing 
task. Unfortunately, by having just one of 
students’ works as the example, it was not 
enough for them. So that the teacher took one 
more student’s writing task. Furthermore, the 
students were also active in filling the task of 
conjunctions. Some of the students raised 
their hands to try to answer the questions. 
Thirdly, the students also gave well 
attention to their friends. To overcome 
students’ attention, the teacher walked 
around the class and asked them to be quiet. 
Because many of the students wanted to 
answer the questions, she pointed out one of 
the students who rarely raise her hand. It 
made the class pay attention to their friend’s 
answer. They also clapped their hands as the 
appreciation. It was good for class 
atmosphere during teaching learning process. 
Fourthly, the students also gave better 
improvement in organizing the sequence of 
actions. Through the guidance of graphic 
organizer, students were able to break them 
line by line and tie it together. When filling 
the graphic organizer, they discussed it 
together with their friends, trying to answer 
the simplified guided questions in the cards 
given. It made students easier to comprehend 
the sequence of actions which tied the whole 
story. 
Fifthly, in finishing their writing task, 
the students had enough time to do it that 
previous cycle. A few minutes before the bell 
was ringing, the students told the teacher that 
they already finished the task. Then they 
submitted their work. The last, the teacher 
greeted the students and closed teaching and 
learning process. 
Based on observation checklist table and 
field notes which were filled by the teacher 
and the result of achievement test, it was 
found that the learning process was satisfied 
enough. The percentage of students who 
passed the standard was increase. It became 
82%. This cycle had reached the indicator 
aspect of success. The students can improve 
their writing well. 
Most of the students already understood 
how to explore their idea in describing the 
characters. They could imagine the 
appearance of the characters and explore it 
more. Furthermore, they also noticed how 
important the conjunction was in writing a 
story. Most of the students made it all in their 
narrative writing. Most of the students still 
made occasional errors in capitalization, 
punctuation and spelling. However, it was 
better compared to the first cycle. 
Besides, the students showed better 
behavior during teaching learning process. 
They could appreciate their friends during 
discussion when they were filling the graphic 
organizer. It was good for class atmosphere 
during teaching learning process. That also 
made the students confident after get the 
appreciation. 
 
Discussion  
Overall, during this research, the 
students’ writing process generally was 
improved. This study was focused on how to 
improve learning process in writing narrative. 
The findings showed that the students had 
positive improvement in brainstorming the 
characters, understanding the settings and 
organizing the sequence of actions. However, 
the research revealed some findings which 
lead the teacher to pay attention to several 
considerations. 
Using the graphic organizer, the students 
were invited to pick and conclude the 
information needed in elaborate the 
characters. In the 1𝑠𝑡  cycle, the students were 
focused to dig the characters. The finding 
showed that the students became more 
excited and active in digging the 
characterization with their friends. They 
could share their ideas creatively through 
imagining some general protagonist and 
  
antagonist character. The characterization 
was comprehended as the result of students’ 
discussion. It was confirmed by Tang (1992: 
178) who pointed out that graphic organizer 
provides learners with both visual and verbal 
information. 
However, the vocabulary building is 
also needed before students fill the blanks in 
graphic organizer. Only small numbers of 
students can express their idea clearly with 
imagining. Thus, in the 2𝑛𝑑  cycle, the teacher 
asked them to imagine the characters along 
with showing teaching aid namely pictures. It 
was aimed to brainstorm their vocabulary 
knowledge. Furthermore, the teacher asked 
several vocabulary which was aimed to 
describe the character, especially adjective. 
As the result, almost of the students could 
share their opinion about the characters with 
various adjective and stimulate their friends 
to do the same in order to fill the graphic 
organizer. As Coffin (2003) stated, 
brainstorming is one of the meaningful 
techniques in pre-writing. 
The students need graphic organizer as 
learning media which influences them to 
engaged in and collect more information 
(Parker, 2006). In the 1𝑠𝑡  cycle, the students 
were able to find the setting by answering 
teacher questions. When the students found 
the boxes which must be consist of setting of 
time and place, the students directly find the 
way to fill it. It was found that the students 
were also curious and often asked the teacher 
whether the setting correct or not. They also 
shared idea about the setting of place with 
their friends. 
Nevertheless, sometimes students need 
to be faced by visual experiences which 
create the background knowledge (Moreillon, 
2007). The visual experience can be done 
through coloring or highlighting the specific 
information needed and drawing some 
symbols or picture which represent certain 
events (Fink, 2016). Because of that, in 2𝑛𝑑  
cycle the teacher also used pictures along 
with questioning the students about the 
setting. As the result, the students were able 
to focus to explore how the setting looked 
like. They also actively discussed it with the 
groups. 
The researcher also found that students 
can make relation between sequence of 
actions and tied it all together. The sequence 
actions happen one by one (Child, 1999). By 
implementing graphic organizer, students can 
organize their thought and ideas.  It was 
congruent with Kathib and Faruji (2012) who 
pointed out that the students can understand 
the components of a story by breaking them 
down into parts.  
However, based on the implementation 
of the graphic organizer in the 1𝑠𝑡  cycle, the 
students were still confused in making the 
story by using their own words. They seemed 
lack of comprehension when they come to 
the questions. Furthermore in the next cycle, 
the teacher combined graphic organizer with 
questioning the students with simplified 
question with cards which shared to the 
groups. The students became motivated in 
arranging the sequence of action. By filling 
graphic organizer in between groups, the 
opportunity to share the ideas with the other 
becomes wider at the same time. It provides 
the space to give another opinion. 
Moreover, the researcher found that 
graphic organizer was enjoyable to the 
students. Students got motivation to fill the 
blanks when their friends can answer some 
part and eager to find it more and more. Thus 
make the process flow clearly. It was 
confirmed with Elhawwa (2015) who pointed 
out that graphic organizer enhanced students’ 
interest in writing. 
Based on the findings, the writing 
process generally was improved. The 
researcher and the collaborator agree to finish 
the research and categorized it as 
satisfactory. Therefore, it proves the actions 
hypothesis which stated “the graphic 
organizer can improve the process of writing 
narrative text in class XI IPS 1 of SMA Santo 
  
Fransiskus Asisi Pontianak Academic Year 
2016/2017”.  
 
CONCLUSION AND SUGGESTION 
 
Conclusion  
Based the research findings and 
discussion, the researcher concluded that the 
implementation of graphic organizer 
technique can encourage students to 
participate by in exploring their idea in 
writing. It made them motivated and 
encouraged to write especially narrative 
paragraph. Students got motivation to fill the 
blanks when their friends can answer some 
part and eager to find it more and more. The 
students can also organize sequence of 
actions through breaking the part and discuss 
the question cards to make the story written 
orderly. Besides, students’ eagerness in 
choosing appropriate words was improved. 
Covering all of the findings, this study stated 
that narrative text writing through graphic 
organizer could positively involve the 
students in brainstorming the characters, 
understanding the setting and organizing 
sequence of actions of a story. 
 
 
Suggestion  
There are some suggestions based on the 
findings of this research. First, the researcher 
recommended that the teacher to use graphic 
organizer especially story map in teaching 
writing narrative text because it improves the 
process in determining the generic structure 
of the story, brainstorming the characters, 
understanding the setting and organizing 
sequence of actions of a story by breaking 
down the parts. Second, before applying the 
technique, the teacher should prepare the 
learning aids well, such books or hand out, 
pictures, guided question cards, 
brainstorming vocabulary that related to the 
story given and follow the instructional 
procedures to carry out the teaching and 
learning process using graphic organizer. 
Third, the teacher should be open-minded 
and realize that the students have different 
learning style and different English level. By 
realizing it, hopefully, the teacher can 
implement how the graphic organizer works 
for the class. The teacher also should re-call 
their knowledge about the use of generic 
structure and language features (eg. the use 
of past tense in narrative text) to make the 
students easier in writing process.   The last, 
teacher should give more control and 
guidance to the students in discussing and 
giving the opinion about the narrative text. It 
can help to write their own sentence and fill 
the graphic organizer be more effective for 
the students. 
  
BIBLIOGRAPHY 
Adu-Gyamfi, K., Barker, R., Berry, C.,  
Brown, C.,  Eissing, J.,  Finley, T., . . . , 
Zipf, K.. (2014). Organizers: advance 
organizers graphic organizers. East 
Carolina, USA: East Carolina University 
Burns, Anne. 2010. Doing action research in 
english languge teaching: a guide for 
practitioners. UK: Routledge 
Coffin, C., Curry, M. J., Goodman, S., 
Hewings, A., Lillis, T.M., Swann, J.. 
(2003). Teaching academic writing. 
New York, USA: Routledge. 
Childs. L.. (1999). Academic studies english: 
writing paragraphs and the writing 
process. Canada: Winter. 
Creswell, John W.. (2012). Planning, 
conducting, and evaluating quantitative 
and qualitative research(4th edition). 
USA: Pearson Education Inc. 
Elhawwa, Tazkiyatunnafs. (2015). 
Developing materials of writing course 
using graphic organizer for the english 
department students, journal on english 
as a foreign language, 5(2), 113-123. 
Fink, Lisa Storm. (2016). Graphing plot and 
character in a novel. Retrieved from 
http;//readwritethink.org 
  
Harmer, Jeremy. (2007). The practice of 
english language teaching (4th 
edition.).England: Pearson Longman 
Hoiri, Sohibul. (2010). Improving students’ 
writing skill of narrative text through 
animation movie at second grade 
students at MA Al Ma’arif Singosari. 
Malang: Islamic University of Malang. 
Khatib, M & Faruji L.F. (2012). The impact 
of using story maps as graphic 
organizers on development of 
vocabulary learning of efl learners, 
journal of language teaching and 
research, 3(6), 1114-1121. 
doi:10.4304/jltr.3.6.1114-1121. 
Manoli, Polyxeni et all. (2012). Graphic 
organizers as a reading strategy: 
research findings and issues. Greece : 
Department of Early Childhood 
Education University of Thessaly.  
Mastermind Group. (2001). Using graphic 
organizers to makes sense of the 
curriculum. Dubai, UEA: Mastermind 
Publishing.  
Moreillon, Judi. (2007). Collaborative 
strategies for teaching reading 
comprehension. Chicago: American 
Library Association 
Olszak, Isabela. (2014). Graphic and 
semantic organizer as cognitive 
strategies in reading instruction. journal 
of english studies, 6, 28-41. 
Parker, C.E. (2006). 30 Graphic organizer 
for writing grades k-3 (graphic 
oragnizer to improve literacy skills). 
California, USA: Shell Education 
Tang, G. (1992). The effect of Graphic 
Representation of Knowledge Structures 
on ESL Reading Comprehension. 
Studies in Second Language Acquistion, 
15. 177-195 
 
